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We Value...
Honesty
Empathy
Respect

We Believe That...
Children must feel valued.

Children will learn.
Children’s learning needs 

must be met.

SRSD engages students in 
learning experiences that 

develop literate, 
innovative and socially 

responsible citizens.

Our Mission...
Zen and the Art of Bicycle Maintenance

 By Derek Marvin, LBC Resource Teacher
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In Robert M. Pirsig’s novel, Zen 
and the Art of Motorcycle Main-
tenance, a comparison is drawn 
between two different approaches 
to life: a romantic approach and a 
classic approach. A romantic bike 
owner will choose to ride an at-
tention-grabbing bike, complex in 
design and complete with all the 
bells and whistles. When prob-
lems occur, romantics will rely 
on professional mechanics to re-
pair their fancy machines.  A bike 
owner who abides by the classic 
approach, by contrast, will own a 
bike that is less fl ashy and more 
practical. The Classic cyclist learns 
to think critically about their ma-
chine and diagnose problems as 
or before they arise.  They seek to 
understand the issue and will act 
to repair the problems themselves.
 
La Barriere Crossings (LBC) 
School and the College St. Norbert 
Collegiate (CSNC) Alternative 
Education are teaming up to start 

a community program that targets 
students who practice this Classic 
approach. These are the students 
who we as teachers, often struggle 
to access or connect with through 
conventional school outlets like 
sports, leadership, math club, dra-
ma, or academics.  These are the 
kids who need to move, to build 
things, to work with their hands, 
and to learn by doing.  These are 
the kids who live their life in the 
tangible, who need to complete 
work and see actual evidence of 
improvement, before it can be in-
ternalized as personal growth.

The fi rst step of this endeavor is 
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to develop 
an interest 
and capaci-
ty for bicycle 
maintenance 
within our stu-
dents. Over 
10 weeks, we 
have trans-
ported 8 stu-
dents from 

both schools (LBC and CSNC) to a downtown com-
munity-development organization called WRENCH 
(http://thewrench.ca/). At WRENCH, students partic-
ipated in a “Build-a-Bike” Program. In this program, 
students focussed on one element of the bicycle each 
class.  In one session, for example, the students com-
pletely dismantled the brake systems, examined each 
of their component parts, replaced or repaired any 
damaged or broken pieces, and 
properly put the systems back to-
gether.  At the end of 10 weeks, 
our students had disassembled, re-
mediated issues, and reassembled 
every element of their entire bike. 
They also participated in lessons 
on “riding safety.” The Build-a-
Bike program culminated in a 4 
kilometer bike ride to the top of 

Garbage Hill in downtown Winnipeg.  After the last 
session, their newly 
assembled bikes were 
loaded up to bring 
back to St. Norbert. 
The students were also 
given new helmets 
and a new bike lock.

The staff at WRENCH 
were very knowledge-
able and patient with 
our students.  They 
made connections to 
the Manitoba curric-
ulum, ranging from 
fractions in numeracy to simple machines in science.  
In addition to learning and developing the technical 
skills needed to maintain their bikes, students were 

provided opportunities that 
developed valuable life skills 
including patience, persever-
ance, problem-solving, and 
critical-thinking. Students, who 
were often unmotivated in tradi-
tional classroom settings, were 
deeply engaged in learning how 
bikes are maintained and re-
paired.  

Continued on Page....3



As Einstien said, ““Life is like riding a bicycle. To 
keep your balance, you must keep moving.........” This 
is exactly what both LBC and the CSNC Alternative 
Education program intend to do. We are in the pro-
cess of setting up our own shop in the old computer 
lab at LBC.  The shop will consist of 6 stations, each 
with its own set of tools, materials, and spare parts. 
Programming has been developed and has already 
been approved by Manitoba Education as a credit-
ed course for individual High School Students.  We 
have plans to develop in-school mentorship pro-
grams and leadership opportunities by cycling stu-
dents from past “Build-a-Bike” sessions to work as 
mentors or support workers for students new to our 
shop.  Our shop will serve as a tool for develop-
ing our own community by organizing bike drives 
with partner schools, repairing bikes or building 
new bikes for community members, and creating 
an atmosphere that fosters positive relationships be-
tween students from middle years to high school. 

It is through the Classic life approach that we as school 

teams need to explore the long and meandering ride 
ahead. We know our challenges will be to balance the 
creation of individualized learning opportunities, the 
implementation of school-wide programming, and 
the introduction of community development initia-
tives. We plan to keep moving forward, continuously 
exploring questions and searching for solutions. We 
will examine the needs of our community and think 
carefully about how a bike shop can act to improve it.  
It’s important to ask ourselves, are there any aspects 
of our community that are in need of repair? What can 
a bike shop do to attend to problems in our schools 
such as a lack of engagement or hands-on program-
ming? Can we replace broken or damaged attitudes 
about school with fresh new perspectives and unique 
learning opportunities?   Ultimately, alongside our 
students, we hope to learn fi rst-hand and apply the 
philosophy behind the Classic life approach: when 
faced with a problem or a challenge, we unpack it 
or dismantle it; we explore the issues to diagnose its 
cause; and we fi nd the confi dence and strength to fi x 
it or create it ourselves.  

Zen and the Art of Bicycle Maintenance Continued

French Immersion ProgramMore than an asset on a resume
By Marie-Josée Morneau, French Immersion Consultant
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Did you know that 30% of the 
students in Seine River school 
division are enrolled in the 
French Immersion Program?  

Most parents who have cho-
sen French Immersion for their 
child are aware of the advan-
tages of second language pro-
fi ciency and the greater oppor-

tunities to choose from a variety of a wide range of national 
and international jobs in tomorrow’s global economy.  Howev-
er, learning French is more than the ability to work and com-
municate with Francophones around the world.   Learning 
French also presents several other benefi ts.  Here are a few.

First of all, learning French has a positive impact on En-
glish achievement because learning a second language deep-
ens student’s understanding of languages.  Students trans-
fer what they learn in one language to the other; so learning 
French helps learn English and vice-versa.  Since the French 
Immersion program was designed for English speaking par-
ents, they can help by reading in English with their child, 

which will help them with their French reading skills.

The research also suggests that learning a second language en-
hance creativity and problem-solving ability; because French 
immersion students need to think and communicate in French, 
they seem to spend more time in solving Mathematic problems 
and therefore have a deeper comprehension.  In other words, 
learning Mathematics in French produces creative thinkers.
Thirdly, because learning French as a second language is one 
of the hardest things your brain can do, it increases mem-
ory and concentration; it’s like giving your brain a good 
workout daily, which lowers the risks of dementia and Alz-
heimer’s.  In fact, several studies have proven that learn-
ing additional languages increases the size of the brain!

Finally, because of their exposure to different cultures, French 
Immersion students develop a positive attitude and understand-
ing for other cultures and can learn easier other languages. Ac-
cording to the Ministry of Education of Manitoba, the goal of 
the French Immersion Program is for students to become mul-
tilinguistic world citizens who are confi dent, proud and engage; 
French Immersion is therefore part of who our students become 
in addition to the additional asset they possess on their resume.
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Play Based Learning in Kindergarten 
By Siobhan Hope - PLS

Long ago, 
Albert Ein-
stein spoke 
of the im-
portance of 

play when he noted, “Play is the high-
est form of research.” Today, the value 
of play in Kindergarten has remained 
a strongpoint in the minds of many ed-
ucators. Through play and authentic 
learning experiences, children are able 
to explore, create, as well as deepen and 
express their thinking. Kindergarten stu-
dents are able to explore literacy con-
cepts in conjunction with other curricu-
lar areas while at play, and teachers are 
able to assess and extend their students’ 
thinking in a play-based environment.

Kindergarten children become deeply im-
mersed in their play; they are often high-
ly engaged and focused. In documenting 
their words, thoughts and actions while 
they play, I am able to develop a deeper 
understanding of my students’ develop-
ment throughout the course of the Kin-
dergarten program. Every child is able to 
fi nd success in the classroom when they 
are playing, they can self-select activi-
ties and engage in a wide variety of tasks 
that are appropriate for their academic 
and social level. In addition, students are 
able to explore a wide array of literacy 
concepts while at play, and there exists 
multiple entry points for each student.

During centre time, students are able to 
explore writing and print through book 
and card-making; discover letters in the 
water table; label paintings and drawings; 
add words to photographs of themselves; 
fi nd “buried treasure” letters in the sand 
table; and create signs or posters for the 
classroom. Recently, many of my students 
have become interested in creating their 
own books. Students have been making 
pictures to tell a story, as well as using print 
to symbolize meaning. I’ve been able to 
help students identify letters and sounds 
while they are engaged and persistent in 
completing their books. There are nev-
er-ending opportunities for literacy and 
assessment in the play-based classroom. 

Throughout these last few months of 

school my students have become more 
aware of the importance of using print 
in daily life. Many students have be-
gun to label their creations and paint-
ings or add letters to symbolize mean-
ing while at the art centre. For example, 
one of my students chose to paint a pic-
ture of a pumpkin during centre time. I 
prompted the student to add a word to his 
pumpkin painting, and he independent-
ly wrote “pumkn.” Through this choice 
painting activity the student was able to 
demonstrate his understanding of letter 
sounds through a task in which he was 
highly engaged and motivated to write.

Additionally, students use their knowl-
edge through experiences to demonstrate 
their learning while at play. Many of the 
students in my class have become very 
interested in our ongoing inquiry project 
on trees. We have welcomed many com-
munity members and arborists into our 
classroom to provide us with authentic 
learning experiences on the topic. These 
experiences unveiled the curriculum in 
meaningful ways for the students.  During 
centre time, some students decided to use 
plasticine to create their own models of 
trees. When I asked one of the students if 
she could add more detail to her creation, 
she noted: “It already has roots, branch-
es, and leaves!” She was able to identify 
parts of the tree and she demonstrated her 
understanding through this activity. Stu-
dents become engaged in the curriculum 
when they are provided with authentic 
learning experiences, and express their 
knowledge through self-selected activ-
ities while playing. In writing down the 
spoken words of my students as they play, 
I’m able to effectively assess their knowl-
edge through more authentic means. 

Play provides students with the ability to 
engage in different tasks at their own level. 
In my classroom, some students are learn-
ing how to read and write words or sen-
tences, whereas others are learning how 
to identify letters of the alphabet. Many 
students enjoy engaging in a variety of lit-
eracy-related tasks at their own level. Stu-
dents self-select activities where they can 
practice writing their names, words and 
letters with the use of a variety of medi-

ums such as sand, shaving cream, salt and 
chalk. Students often self-select our class-
room literacy-related activities, and they 
are able to demonstrate their ability to 
identify letters and sounds while engaged. 

There’s such a wide range of literacy lev-
els in Kindergarten, and the use of play 
allows for multiple points of entry and 
success at every level of learning. In pro-
viding students with a variety of choice in 
play with meaningful materials to demon-
strate their understanding, I fi nd that I’m 
able to gain a deeper understanding of the 
students’ knowledge and interests. In us-
ing purposeful questioning linked to the 
Specifi c Learning Outcomes in the curric-
ulum, I’m able to scaffold critical think-
ing skills while the students are at play. 
Whenever I take the time to sit and listen 
to my students while they are engaged in 
a task while playing. I am often surprised 
by how much insight I gain into their lev-
els of understanding. 



The High School ELA Classroom at CSNC 
By Chasity Findlay & Jen McGonigle
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The high school English language arts (ELA) classroom is 
not what it used to be. Gone are the days of whole class nov-
el studies where the task was to come up with the correct 
answer that the teacher was looking for, worksheets with 
low-level thinking questions, and sitting in rows facing the 
front of the classroom, not being able to engage with oth-
er students, listening to the teacher as the all-knowing expert.

If you take a glance into one of the ELA classrooms at Collège 
St. Norbert Collegiate you might be surprised to fi nd couch-
es, chairs, pillows, and cushions. And no, this is not for nap 
time. Several teachers have set up these reading corners with 
comfortable seating to enhance the reading experience for 
students. Feedback from students has demonstrated that they 
enjoy sitting in the reading corners and fi nd that it is easi-
er to become engaged with their books when seated there. 
In addition, students’ desks are arranged in small group for-
mation to encourage group discussion and collaboration. 

In these classrooms you will also fi nd a large selection of 
reading materials at different levels and within a broad range 
of areas of interest including magazines, fi ction, non-fi ction, 
memoirs, graphic novels, informational texts, and Canadian lit-
erature. These classroom libraries are widely used by all stu-
dents and provide instant access to a variety of books and allow 
the teacher to make recommendations to students on the spot. 

A new course introduced in grade nine classes this year at CSNC 
is Reading Is Thinking. Within this course students are learning 
and practicing new reading comprehension strategies that will 
assist them in accessing higher level texts across the content 
areas. These strategies are being explicitly taught and modeled 
to all grade nines in this class so that they can be seamlessly 
integrated into their content area classes to enhance their under-
standing of a variety of texts. These strategies allow students to 
work at comprehending challenging texts, dig deeper into con-
tent and vocabulary, and provide an opportunity to discuss read-
ing roadblocks with peers. These strategies bring the mysterious 
process of reading to the surface, making the invisible visible. 
Through scheduled assessment periods, teachers get a good idea 
of a student’s comprehension level.  Students’ progress is as-
sessed at three different points throughout the school year and 
their progress is mapped to ensure that gains are being made. 

One of the school’s priorities is to engage students in themat-
ic unit studies, rather than the segregated genre studies of the 
past, where skills were taught in isolation with rarely any con-
nection between units or to students’ real lives. Through these 
thematic units, the goal is for students to learn about big ideas 
and real issues that affect them. Teachers have created text sets 
composed of a variety of textual materials ranging from novels, 
short stories, articles, videos, visual images, and artifacts that 
contribute to a deeper understanding of the theme being studied. 

One of the ways that teachers engage students in thematic study 

is through participating in litera-
ture circles, which are a structured 
school version of a book club. 
In advance of the class, teach-
ers take student interest and rel-
evance into consideration when 
choosing the book options for these literature circles. Some 
criteria that teachers keep in mind are that the books are con-
temporary, they touch on real issues that affect students’ lives 
now and/or in the future, and are at a variety of reading lev-
els. Students then have choice in which book they select, with 
some teacher guidance regarding reading level match-up.  

The responses, refl ections, and inquiry projects that students 
complete in relation to their reading are all designed to have 
a connection to the real world. Students have been engaged in 
authentic explorations of their choice based on inspiration from 
their books including fundraisers for charities, the creation of 
art pieces, research on a topic of interest, and symbolic repre-
sentation of themes from the books. Students have found these 
projects to be both enjoyable and a source of signifi cant learning 
as it connects with their interests and relevance to their lives.
Through all of these initiatives the goal is to immerse students 
in reading and writing that is relevant and meaningful, while 
preparing them for the future and showing them the importance 
of these skills in all areas of their lives. Having a consistent pro-
gram from grades nine to twelve enables us to build on and de-
velop the skills that students will need to be successful in read-
ing and writing regardless of the path they choose in life. 



ELI began transitioning several 
years ago to multi-age classrooms.  
Multilevel classrooms refer to stu-
dent centred classrooms where 
students learn across two or more 

grades and are taught by the same teacher for two or more 
years.  The philosophy emphasizes a continuum of learning 
and supports smaller classroom sizes as there is more fl exibil-
ity in grouping the students.  Another positive reason to have 
multi-age classrooms comes from the groupings themselves.  
When you have multiple teachers teaching the same multi-
age combinations you create a team approach to teaching.  

Team teaching is evident and strong at ELI.  Scheduling our 
classes’ music, band, and physical education in a way to al-
low for common time embedded into the school day al-
lows a starting point for teachers to collaborate during the 
day on classroom related content.   Collaboration has con-
tinued beyond the hours of the school day and has provid-
ed a very consistent education across all class groupings.  

The staff has weekly discussions about student work, time to 
share their different strengths with each other, and time to dis-
cuss what is working for them or where there may be challeng-
es.  At each of these collaboration times a student support staff 
member also meets with the group in order to offer support and 
answer any questions that may arise through the discussion.  
Each of our grade groups this year is using their collab-
oration time to support improved instruction and there-

fore rich authentic learning experiences for our stu-
dents.  The following are examples of the collaboration:

Grade 1/2:  Focus on teaching French as a Second Language 
and language development and learning.  There is a focus on 
the developmental stages of learning a language to ensure 
we are meeting the language learning needs of the students.  

Grade ¾: Focus has been on teaching reading and us-
ing our formal and informal assessments to drive instruc-
tion.  They are able to look at samples of student work to-
gether and build strategies to support student learning.

Grade 5/6: Focus has been on lesson planning for specifi c themes.  
They have worked on lesson planning around elections, numeracy, 
social studies, and embedding the iPad into their classroom routines.

Grade 7/8: Focus has been on building rubrics that support lit-
eracy and numeracy lesson planning. The teachers have created 
a way to track student work successes that can support students 
in understanding the way they learn, their strengths, and their 
challenges so they are able to make learning goals together.  

We are fi nding this philosophy and model of teaching and col-
laboration a very positive and supportive model and it supports 
and enhances student achievement.  The positive effects of this 
model are showing in our data and we look forward to continu-
ing this model in the years to come.  

ELI Multi-Age Classrooms
And Professional Collaboration to Support Student Learning

By Mireille Bazin-Berryman, Principal

The course Basic French has now been replaced by French: Communication and Culture.   The vision of 
the newly implemented course is to provide Grade 4 to 12 students who study in English in Manitoba with 
quality French instruction which enables them to communicate in the French language and to appreciate 
francophone cultures. 

The goals of the course French: Communication and Culture are to give students the opportunity:

• to acquire the necessary language skills to communicate in French;
• to value the learning of French as a tool for personal, intellectual, and social growth;
• to demonstrate an appreciation of francophone cultures;
• to further develop intercultural communication skills that are essential to all global citizens.

Since French is the second most frequently taught additional language in the world, we are fortunate to be able to offer our 
SRSD students rich learning experiences where they can develop skills and knowledge in the French language and an appreci-
ation of Francophone culture and beyond.

For more information, please contact your local school or visit the Manitoba Education website http://www.edu.gov.mb.ca/k12/
cur/french/index.html
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Welcome to Kindergarten  
By Elaine Lochhead, Assistant Superintendent, Student Services

Seine River School Division is beginning its third year in part-
nership with the ‘Welcome to Kindergarten’ program that is part 
of “The Learning Partnership.” The Learning Partnership is a 
Canadian charity organization that supports and promotes part-
nerships with schools across Canada. Take Our Kids To Work 
is one of their initiatives that our division has participated in 
for many years. The Welcome to Kindergarten program in Seine 
River School Division began two years ago when it was pilot-
ed in Dawson Trail School and Ecole Ste. Anne Immersion.  
Last year all our schools offering kindergarten participated. 

Welcome to Kindergarten supports students entering school – 
“A great education begins with a great kindergarten experience.  
Starting school can be exciting or stressful for four-year-olds 
and their parents/caregivers. We want to make starting school 
an exciting, successful and happy experience.  Our Welcome to 
Kindergarten™ program helps prepare pre-kindergarten chil-
dren for a positive start to their school journey. The orientation 
helps create the foundation for positive relationships between 
parents, teachers and community agencies that sets the stage for 
a smooth transition to school and future success. The Welcome 
to Kindergarten program is a unique parent engagement strategy 
that brings together parents, children, schools and community 
service agencies to achieve the goal of giving parents/caregiv-
ers the strategies, resources and all the support necessary to 
make early learning activity and play a priority in the home – to 
prepare the child for a fun and successful fi rst year in school.”

We invited all families of students who had registered for kin-
dergarten in the fall to attend a Welcome to Kindergarten Fam-
ily orientations at their community school. Families partici-
pated in activities using books, magnetic numbers and letters, 
arts and craft, music and movement and games. The families 
met school principals, kindergarten teachers, school resource 
personnel, and staff from community support agencies.  At 
the sessions each child/family received the Welcome to Kin-
dergarten bag fi lled with books, activities, resources and the 
parent information page ‘Have fun and help your child get 
ready for school.’ In addition to the ‘inside’ activities the stu-
dents had the opportunity to take their fi rst school bus ride!

We received our report from Wel-
come to Kindergarten and we 
had great results!  We want to 
share that information with you.

1. Family participation in the Welcome to Kindergarten           
 days – 93% or 305 families
2. At the time of the sessions we had 327 students 
 enrolled in Kindergarten, more students enrolled 
 afterwards.
3. Who attended the training sessions? 
 •  57 teachers and early childhood educators 
          attended the training sessions; 
 •      14 school administrators 
 •      25 Community partners
4. 58 School staff organized, delivered and supported the 
              Family Orientations
5. 32 Community partners delivered and supported the 
 Family Orientations

What did people say was the most valuable part of the orienta-
tion day when they were surveyed?

• Connecting community partners with the school and 
 parent
• Providing all students with materials to build their 
 learning
• Parents felt relaxed and have a better understanding of
 the Kindergarten program
• Parents interacted with their children using the 
 resources in the bags
• It was very inviting and the parents were happy to 
 participate with their child
• The atmosphere of play was incredibly valuable; this is 
 what intro to kindergarten should be …enjoyable!

Seine River School Division is continuing to participate in Wel-
come to Kindergarten and look forward to welcoming more stu-
dents to Kindergarten/Maternelle.
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LEAP at DTS
By Tammy Engel, Educationsl Assistant 

Dawson Trail School has been offering the LEAP (Learning En-
richment and Play) program for parents and preschoolers for sever-
al years.  It is a time for parents of preschoolers to take a break from 
their daily routine and come to school for a fun fi lled morning.  We 
take time to read together, play together and make crafts together. 

The children have free play time at our centers across the li-
brary.  They build towers with Lego, zoom cars across the car 
mat, build train tracks around tables and under chairs, read un-
der tent canopy’s and gather around the playdough table to see 
what they can create.  Research shows that play based learning 
leads to greater social, emotional and academic success.  We all 
want our children to be successful and this gives them an op-
portunity to interact with others in a comfortable environment.  
We have found that they are much more relaxed when it’s time 

to start kindergarten as they return to familiar surroundings.  

LEAP offers parents a time to get together with other parents 
in the community.  It has become somewhat of a support group 
in many ways.  It’s a great way to meet others who are in the 
same stage in life and encourage each other along the way.

I enjoy spending time with the families each week as we build 
relationships and watch their children grow.  It’s a wonderful 
opportunity to partner together with our community to create a 
positive learning experience.
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Calling All SRSD Creative Young Minds! 

11111

We are proud of our students and their work with others, within the school and the community. 
Our students help peers with their learning, provide support to peers on the playground, organize 
awareness campaigns and events, collect donations, fundraise for worthwhile causes, help others 
in many ways around the school, and support environmental initiatives to improve our commu-
nity and our world. The Seine River School Division Board of Trustees recognizes individual 
students and student groups that support citizenship within their schools and community by pro-
viding annual Student Citizenship Awards. Students and groups at Early Years, Middle Years, 
and High School are recognized for their contributions. Some of the applicants are also selected 
to receive a certifi cate of recognition and a fi nancial award that is shared between the charity of 
choice of the student/team, the student/team, and the student/team’s school. Awards range from 
$150 at Early Years, to $300 at Middle Years and $450 at High School.  One individual and team 
from the recipients is also chosen to represent Seine River School Division at the provincial 
awards ceremony at the annual Manitoba School Boards Association convention in March 2017. 

If you know of a Gr. 1-12 student who shows generosity and citizenship to peers and/or within 
the community, encourage them to apply. Application forms and more information will be 
available in schools and on the school division website in January. Deadline date for appli-
cations is March 15th, 2016. Applications require a written submission from the student, a rec-
ommendation from the school, and may include a recommendation from a community member 
or organization. Thank you for helping us to recognize our outstanding citizens!

Do you know a student who loves to write, create music, dance, 
draw or who shows a passion for many areas in the Arts?  

Each year, the Seine River School Division Board of Trustees provides six bursaries 
for creative students in Grades 5-11 to attend the International Music Camp Sum-
mer School of Fine Arts, held at the International Peace Gardens. Students attend 
the week long camp and choose their focus for the week, learning alongside other 
keen students in the same artistic area. The $500 bursary covers registration costs 
with any balance remaining going to parents’ transportation costs. To see the ex-
citing opportunities at the camp, please see http://internationalmusiccamp.com/ .

Application forms and more information will be available in schools and on the 
school division website in January. Deadline date for applications is March 15th, 
2016. Applications require a written submission, a recommendation from the 
school, as well as an example of the creative work from the student (photographs, 
CDs, and other ways of presenting material are accepted).  Applications are open to 
any student with artistic interests. 

Caring About Others and Our Community – SRSD Student Citizenship Awards 2016
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Through Art
By Gabrielle Doll, Visual Arts Consultant

To catch up on all 
the amazing artis-

tic achievements that have been occurring in 
the Seine River School Division, I will begin 
by recapping the art show that took place this 
past June at College St. Norbert Collegiate. 
We celebrated our talents in an amazing dis-
play of visual art ranging from paintings, 
pottery, to life-size packing tape sculptures. 
Schools were bussed in to witness the fi ne 
work created by our talented students and 
teachers! To top it off, CSNC, being such 
wonderful hosts, had live music from their 
talented band perform while visitors perused 
the gallery type setting. In addition to the 
band, the choir would sing beautiful harmo-
nies while engaging early year’s students in 
a rhythmic dance. Food was also courtesy of 
CSNC foods class. 
Fast forward a few months to this school year, 
well on its way. We continue to strive to create 
what we never thought possible. We are using 
our artistic knowledge to learn new things. 

Through art we have studied trees. We have 
drawn branches that reach for the sun’s 
rays. We have noticed how light shines on 
the bark and refl ects warm color. Through 
art we have seen eyes in a new way and 
learned how the iris is in-depth and full of 
intricate detail. Through art we have also ex-
amined the structure of the heart and which 
ways the blood fl ows to and fro. Through 
art we have studied right angles, paral-
lel lines, and measured geometric shapes.

 As students and teachers become more fa-
miliar and comfortable with art principles 
and techniques, the creative plans, projects, 
and ideas are limitless. Through art we con-
tinue to grow. 

SAE Home Reading Night
By Karen Thiessen, Vice Principal

How can parents best support 
their child at home in the area 

of literacy?  This was the topic of 
the Home Reading Night put on by 
Ste. Anne Elementary staff on Oct. 
2.  In the past few years, literacy has 
been a school priority.  As a school 
we have worked hard to support stu-

dents, across all grade levels, improve their literacy skills in compre-
hension, reading, and writing.   But we found this was not enough.  
To assist in meeting our high expectations for improved student lit-
eracy at Ste. Anne Elementary, we needed to enlist parents’ help.  

With this goal in mind, school staff planned an informa-
tion night for parents.  Students made book bags for 

their families to take home.  In each bag was a book chosen spe-
cially for each family member, and a book mark for parents 
that outlined strategies on how to help their child with reading.  

Our school’s Reading Recovery Teacher presented information 
to parents on how to read with their child, how to help them 

through a variety of tough situations, and demonstrated reading 

strategies that parents could use at home. Parents were shown grade 
level expectations so they could have a clear understanding of what 
reading looks like in each grade.  Parents responded very positively 
to the information and the school was pleased that over 100 people 
attended the event.

We know that one of the most important ways to support student 
learning, in literacy, or any other domain, is when the school 

and parents work together.  We look forward to building continued 
partnerships with our parents to support our students’ learning.  

LITERACY
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La Salle School has been running a Volunteer Choir program 
for the past 10 years. The choir began as an Early Years Choir 
with about twenty students. The program has now grown 
to two choirs, one for early years and one for middle years, 
with over seventy students involved in the programs. These 
enthusiastic groups meet twice a week during their lunch 
recess to rehearse and prepare for various performances. 

Each year the choirs attend Choralfest, a non-competi-
tive choir festival which takes place in Winnipeg during 
the month of November. The students always look forward 
to this day and enjoy the opportunity to sing for the choral 
community of Mantioba. Our choirs have received sever-
al invitations to perform at MusicFest Canada based on per-
formances at Choralfest and one day we hope to take the 
opportunity to travel and perform at this national festival. 

Now that Choralfest is fi nished for 
the year, the choirs are preparing for their Winter Concert which 
will take place on February 9 at 6:00 in the La Salle School gym. 
Following the Winter Concert choir will wrap up for the year as 
La Salle School middle years students will be preparing for our 
musical theatre production of Peter Pan Jr..

 Getting Dramatic in the Classroom
By Megan Young, Divisional Drama Teacher

Expanding on the importance of arts in 
education, this fall, the division added a 
divisional drama teacher to work with 
middle years staff and students.  Work-
ing closely with fi fteen teachers at elev-
en schools, I will be hosting a number 
of PD’s throughout the year and vis-
iting classrooms regularly to help add 
drama techniques into the curriculum. 

The fi rst drama workshop was in Oc-
tober, where teachers learned about 
choral speaking (speaking in pub-
lic), storytelling games, activities and 
assignments they could use to help 
their students expand in those areas.  

Initially with drama, it is important 
to get the students feeling comfort-
able.  Using games and easy activi-
ties allows all students to participate 
and not feel overwhelmed or embar-
rassed because they are doing some-
thing out of their comfort zone.  It 
also lets the students see that drama is 
not just acting in plays, which many 
of them think before they get started.
Using drama in the classroom allows 
students to build on important life 
skills that they will continue to use in 
and out of school such as, creativity, 

communication, concentration, co-op-
eration and confi dence.  As they work 
to create drama in their class they are 
developing skills to use elsewhere.

So far this year, the classes involved 
with this new program have experiment-
ed with storytelling, tableau (frozen pic-
tures), writing and performing raps and 
poetry.  They have had the opportunity 
to have fun, use their imagination and 
be creative - and that is just the begin-
ning.  There is so much more ahead this 
coming year so stay tuned for even more 
dramatic fun!

 

LSS Choir all in Harmony
By Andrea Kuhl, Teacher
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Here at La Salle School, we are 
implementing a new philosophy of 
learning. The grade 7 & 8 teachers 
along with 3 support staff attend 
PD throughout the year, to learn 
more about the Reading for Under-
standing or Reading Apprentice-

ship Program that we can share with our students. This program 
assists students in deepening their understanding of the text they 
are reading.  Reading for Understanding encourages students to 
talk about their thinking, through talk to the text, students are 
learning how to annotate and share in small groups what they 
are thinking as they read. This model of inquiry based learning 
increases students’ comprehension and challenges them to think 
deeper. Students are beginning to see that invisible processes 
such as thinking can be made visible. Reading Apprenticeship 
supports the inquiry based learning that is already happening in 
our classrooms.  
Learning about our own Metacognition, focusing on how we 
think while we are learning, helps us to better understand what 
the students are doing to learn at school. Having classroom dis-
cussions around what teachers are modelling about our own 
thinking, is important in the transfer of knowledge to the stu-
dents. These class discussions support students in developing 
awareness around how they think. As we continue to learn all 
the components of Reading Apprenticeship, we look forward to 
seeing the positive results in our classrooms!

LITERACY

Teaching a class of reluctant readers is challenging. When you 
fi nd something that your students love and want to read it must 
be celebrated! The latest trend in grade two and three in Mrs. 
Brown’s room is hording all the I Spy books from the library. 
After researching how the I Spy books were created with my 
students we learned that Walter Wick was also a student who 
was a reluctant reader and created the pages buy collecting and 
sorting numerous objects. The curriculum outcomes that popped 
out were never ending!  So I harnessed my student’s passion or 
obsession and had them create their own I Spy holiday collage. 
Once their collage was created they needed to write about what 

they wanted their readers to fi nd in the I Spy writing style. Af-
ter each collage was photographed, and students fi nal draft was 
attached each student had their own page and we created a class-
room book. As a special holiday surprise students were given 
their very own copy to share with their families. The class had 
many opportunities to share their books with many classes in 
the school and have inspired other students and classes to create 
their own I Spy books. This impromptu project was awesome 
and my students are so proud of their writing and creating! 
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Reading for Understanding In Gr 7 & 8
By Nicole Lindblom, Teacher

I Spy With My Little Eye...
By Rebecca Brown, IDC Teacher



This year the students and staff of 
Ste. Anne Collegiate started the WE 
A.R.E. (Awareness, Rights, Equality) 
group to bring together all those who 

had made the decision to make a difference in our community. 

One of our projects this year was our Hunger/Poverty cam-
paign which ran from December 1st to the 11th. We started by 
raising awareness. Every day a dedicated member of the group 
submitted information to our school announcements regard-
ing food banks and the Christmas cheer board. Other creative 
members created posters and we put them up around our school. 

On November 24th we took a trip to the Christmas Cheer 
Board and packed 500 hampers. It was an amazing experi-
ence. We couldn’t get the smiles off our faces. We went back 
to school with new ideas, new motivation and a whole new un-
derstanding of the impact we could make on our community. 

We started collecting food items for the Ste. Anne Knights of 
Columbus Christmas hampers. Our goal was to collect 10 boxes 
of food and raise $400 dollars. We were ambitious, and our work 
paid off. 

We held a bake sale at our school (the baking was do-
nated by staff & students) and 2 hot chocolate sales. We 

also distributed letters to business asking for support.

A special thank-you goes out to Red Rose Dining Palace in 
La Broquerie for their generous donation of food and $150.

In the end we reached our goal! We collected 390lb of food and 
raised $575. This project was a huge success. It brought us to-
gether as a group and we could reach out to so many people this 
Christmas. We’re very grateful for the support we received from 
our school and our community and are looking forward to an 
amazing year of making a difference.  

These are the questions I had 
when I fi rst began research 
and practice of the Mind-

Up program in my grade two and three 
classroom.  MindUp is a program based 
on the neuroscience where students learn 
to self-regulate behaviour and mindfully 
engage in focused concentration for suc-
cess in their life.  Who needs this? Well, I 
do and everyone who is in my classroom 
and school can benefi t from mindfulness.  
School and life is tough for unfortunate-
ly many students. Practicing mindfulness 
helps to take time to celebrate and refl ect 
on the positive and happiness in our life and 
in turn  increases empathy for each other. 

The process of  teaching the lessons is 
easy and fi ts into many components of 
the Social Studies, Science and Health 
curricula, but more importantly helps 
to create a calm and cool classroom. 
Students learn about how their brain 
works and use big words like Amygda-

la. Students also learn why it is so dif-
fi cult to concentrate or why they react 
the way they do in certain situations. 

The most important part of  MindUp is 
the core breathing piece.  Core breathing 
begins with my students fi nding a com-
fortable position. Students can stand, sit 
wherever as long their feet are ground-
ed and their diaphragm is open for deep 
breaths. Once students are comfortable the 
lights are shut off and I strike my calming 
chime and students are instructed to listen 
for as long as they can and breath through 
their nose and out of their mouth. They 
are then told to close their eyes if they are 
comfortable or to look at their palms and 
continue to breath. I usually get to think 
about a happy place or moment and let 
anything that was bothering them to got 
out with their breath.  The core breathing 
session also concludes with the chime. In 
my class room we practice core breath-
ing at least threes times a day sometimes 

more, and it really only takes two minutes.  

The lessons that are provided  are awe-
some and easy to implement. It took my 
class about three months to get a hang of 
the core breathing process but it is amaz-
ing how they have grown, changed and 
how easy it is for them to refocus.  I have 
also incorporated yoga  or stretching and 
breathing as it is called in my class into 
my weekly routines.  Our school has yoga 
mats that I have in my class and this al-
lows for some peace in my class that  has 
very high needs and also allows for my 
student to meet their mobility goals that 
are incorporated in their individual plans. 
I am grateful for this program as it has 
also allowed me to take time to breath as 
well and see the importance of refl ection 
and has established many connections 
with my students. If you would like to see 
MindUp in practice please come for a vis-
it to Ile des Chenes school.
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Mind Up? What is Mind Up? And Why is it Important
By Rebecca Brown, IDC Teacher

We A.R.E. Spreding Christmas Cheer SAC
By Alina Hart, Grade 11 Student



Collège Lorette Collegiate runs a three 
day canoe trip near the end of the 
school year. This trip is for any up-
coming graduates who either want to 

showcase their knowledge of outdoor education or experi-
ence canoeing and camping for the fi rst time. 2015 marked 
the third trip that CLC’s graduates have undertaken. De-
spite the cold temperatures and rainy conditions, this past ca-
noe trip was hugely successful with all participating students 
having fun and enjoying the beautiful natural surroundings. 

The trip starts in Nopiming Provincial Park at the stunning 
Tulabi Falls. From there, students use their paddling and 
portaging skills to get to Elbow Lake. This part of the trip is 
physically demanding. However, Taylor reminded us along 
the way to not go too fast and, “enjoy life”. Once at Elbow 
Lake all members of the trip contribute to setting up camp 
by tying tarps, collecting water, and pitching tents. Nich-
olai took care of the group by cooking meals with enough 
protein, and Kirk expertly started camp fi res in the rain. 

The second day of the trip is dedicated to easing sore muscles, 

drying rain soaked clothes, exploring, fi shing, and overcoming 
the realization that cell-phone reception is almost non-existent 
at the camp. On the second day of last year’s trip Colleen taught 
us that hula hoops are a perfectly acceptable, very entertaining, 
and somewhat dangerous addition to a canoe trip. We saw that 
although Kylie is small, “I bet you she can” hold her own on 
a canoe trip. We also learned to never underestimate Joel or 
Kaynen in their dogged pursuit of an elusive, but ever-present, 
grouse. Finally, we learned from Devan that heating up pieces of 
pizza on a stick over a campfi re is both effective and delicious. 

Students prepared for the trip by collecting suitable camping 
gear, passing swim tests, attending canoe trip meetings, and 
going through canoe training at the Fort Whyte Centre. This 
summer the teacher supervisors for the canoe trip undertook an 
advanced canoe tripping course to better prepare ourselves and 
our students for the upcoming canoe adventures. The safety of 
the trip is always a top priority and this additional training will 
ensure that all steps of the canoe trip run smoothly. 
Grade 12 students who are interested in participating on the next 
trip should listen closely for upcoming announcements at the 
school. 

CLC’s 3rd Annual Canoe Trip
By Jaymi Thiessen, Instructional Coach

Ste. Anne Collegiate High School Ap-
prenticeship Program – A Great Oppor-
tunity 
High school can be a lot of fun when 
you’re a young but when you get into 
Grade 11 or 12 you start thinking about 
what you’re going to end up doing after 
high school.  It can be a scary thought 
that many of us try to avoid. At the start 
of Grade 10 I met with Mr. Leefe and 
discussed the High School Apprentice-
ship Program.  I wanted to be a Truck & 
Transport Mechanic because I’m good at 
fi xing things and good with my hands.  
This program was the perfect opportuni-

ty to earn credits doing something I en-
joy! When I picked the job I wanted to 
try, I sat down with Mr. Leefe and created 
a resume. Trust me I was bad at making 
them but he sat with me and made my re-
sume look pretty darn good. It took a few 
months before I got my fi rst interview 
and let me tell you I was pretty nervous 
but in the end it’s not very scary and not 
that bad. That fi rst interview didn’t work 
out but shortly after that I had a second 
interview at the Seine River School Di-
vision Transportation Department. It was 
a great interview and they decided to hire 
me the next week. I am now working full 

time, making money, and can earn you up 
to 8 credits (110 hours worked = 1 credit) 
in the end doing it. 
Aspects of the Career: Common things 
I fi nd in my trade or job is that when 
the bus comes in I do a visual inspec-
tion. It consists of me walking around 
the bus and looking for things like burnt 
out lights (very common), or bad wir-
ing (even more common), low tires, any 
leaks in the tires, or any oil leaks in the 
rear diff. Best feeling is when you spot 
the problem or see a problem and fi x it. 
That’s the easy part of my day.  There 
are a couple of jobs I can tell you about 

Continued on page 15
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SAC High School Appreticeship  A Great Opportunity
By Brad S. (Grade 12 Student)



As two 16 year olds, getting a job through the High School Ap-
prenticeship Program at our school was a really great opportu-
nity. Trying to fi nd a fi rst job on your own when you are young 
and not actually qualifi ed for many positions in the work force is 
really challenging. As well, by doing it through apprenticeship, 
the apprenticeship teacher helped us in building our resumes and 
then in setting up job interviews at a company that would poten-
tially hire us. He even had us do mock interviews prior to the 
interviews. Then he took us to the interviews, which happened 
to be at Applebee’s.

We were successful in getting jobs at Applebees as line chefs. 
What we did not know was how stressful and demanding this job 
would be. Working as a line chef is not the easiest job out there 
and we have learnt so much from it; specifi cally how to work 
well under stress, working as part of a team and getting along 
with people that you would not normally “chill” with. These ex-
periences will better prepare us for life in the “real world”. 

Another important aspect of life that we have learned is the im-
portance of balancing multiple activities, such as, sports, school, 
friends and work, etc., because, before we had this job it was 

only sports, friends and school, and we thought that was diffi -
cult. Now we know what adults must face. We work most week-
ends and use our free time catching up on courses, in between 
practices and games. And then we still try to “chill” with friends. 
Oh well, the life of a teenager.

All and all, we are glad to have this experience and... did we 
mention that we get paid more than minimum wage and we re-
ceive high school credits. Now we wait for our next paycheque. 

Apprenticeship From a Teens Perspective 
By Alena Collier and Samantha Goulden, CLC Students

that are very easy and fun to start off 
my morning with. One of them is get-
ting in the driver’s seat (it feels great to 
be behind the wheel of a big bus), start 
up the bus, and check how long it turns 
over before fi ring up. I then check the 
dash and read all the gauges for oil pres-
sure, air to air pressure, and boost for 
the turbo. I check all that is important 
to ensure the bus is safe to drive. Also 
for the safety of the bus I have to see 
how good the safety equipment works.  
Things like the crossing arm or heaters, 
fans, seats, glass and the 2 way glass. 
I have to check that all the lights are 
working too. Those are some common 
things to do when the bus just gets in 
the shop for a regular scheduled check-
up. Before it leaves the shop we give it a 
grease job which consists of getting the 
grease gun and going under the bus and 
putting grease on anything that moves 
like the drive shaft, u-joints, and steer-

ing rods. Those all take 2 hours to do 
and it’s done daily. The hard part and the 
heavy work is when the bus comes in for 
a 6 month inspection, that’s where my 
job gets a lot more fun and a lot dirtier.  
We take off the wheels and check the 
brakes and callipers, the steering rods, 
brake lines, and exhaust manifold. I also 
check the turbo release valve, air to air 
radiator, and air fi lter. Most of these jobs 
take around a couple of days to do if not 
more depending on what kind of day I 
have booked. 
I’m thankful for this opportunity. I like 
being busy and I like my daily job.  I 
like what I do every day for 8 hours and 
at the end of the day knowing I made 
friends with the mechanics and have 
accomplished getting the job in front 
of me done. I love the idea that I might 
have found my future career. That’s a 
great feeling and a great way to end the 
day.
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It would be hard to fi nd a proj-
ect that ties together more current 
healthy trends than the Commu-
nity Vegetable Garden that was 
created by Grade 3/4 in Richer 
School over the summer.
Last spring, Richer School was 
approached by the Ste. Anne 

Food Bank and asked if our children would be interested in 
growing some vegetables for them. We knew that the project 
would open up all kinds of benefi cial opportunities for our stu-
dents, as well as contributing to the well-being of the communi-
ty, and so it was easy to say “Yes.” 
After consulting with our school staff for ideas, the Ste. Anne 
Food Bank built seven large tamarack planters in our back 
schoolyard. They surrounded the planters with a chain link fence 
and a gate, and built in benches so that the area could serve as 
an outdoor classroom. Then the planters were fi lled with earth. 
Using a unique wooden template invented 
by the teacher, seeds were evenly spaced in 
a way that allowed the maximum harvest 
from each planter. Following the guidelines 
of square foot gardening, one square foot of 
garden space was seeded with nine beets, six-
teen carrots, or one potato plant.
Over the summer, the plants were watered by 
students, and by fall the gardens were burst-
ing with plants. Right after the fi rst frost, the 
Grade 3/4 class had a wonderful time har-

vesting the crop, getting 
plenty of exercise and fresh 
air. The vegetables were 
big and beautiful, yielding 
about ten eight-gallon buck-
ets. The Food Bank picked 
up most of the harvest, 
which had been washed in 
the canteen by students, and 
a portion was left at school 
for soups and stews. 
Many curricular outcomes are connected to projects such as the 
Community Vegetable Garden. The Manitoba Curriculum for 
Grade 3 Science includes the topic “Growth and Changes in 
Plants.” Math, Language Arts, and Health are natural spinoffs 
from the project, which also fosters empathy for those in need 
and teamwork.
As the effects of climate change become more severe, and lim-

iting our use of carbon fuels becomes increas-
ingly necessary both from an economic and an 
environmental standpoint, eating locally grown 
food is predicted to become more and more 
important and desirable. In this way, the “lo-
cavores” in Grade 3/4 are on a pioneering path. 
2000 years ago, Roman philosopher Cicero 
claimed, “If you have a garden and a library, 
you have everything you need.” If this is the 
case, Richer School students are defi nitely on 
the right path.

ARB - If the world Were a Village
By  Class 7P & Teresa Yestrau, Principal

RCH - The Virtue of Growing Vegetables
By  Frances Gauthier, Grade 3/4 Teacher

Arborgate School has combined 
our school goals for improving 

reading comprehension and developing math language with the 
book If the World Were a Village by David J. Smith.  Each of 
our Arborgate families received a copy of the book. Through-
out the school year, we will be using this book as a learning 
tool to understand about numbers and the world around us.   

The fi rst activity we did was connected to one of the pag-
es in the book.  This page talks about the nationalities of the 
world.  We did our own collection of data to fi gure out how 
Arborgate’s school population compares to the numbers in the 
book.  Students were asked to share where their families have 
come from.   The Grade 7P class then calculated the number 
of people represented from each area and built topograph-
ical maps that represented the information families shared.  

We want to thank all of the families who responded to our fi rst 
If the World Were a Village book activity.  We learned that our 
families have come here from all over the world – some centu-
ries ago and others just recently.  The results of our survey were:

North America-88 
families
Europe-46
South America-13
Africa -2
Asia-4
Oceania-2

We hope that this 
project will also 
help us develop our 
school resiliency goal.  A sense of belonging is an essential part 
of developing resiliency.  That is why we also want the book to 
help us learn more about who makes up our Arborgate family.  
Our next family activity linked to the book is to learn what lan-
guages families speak at home and how to say” Welcome” in 
their language.  In February, we will be hosting David Smith, 
the author of If the World Were a Village, as we continue our 
community sharing of the book.  We can’t wait to learn more 
about our students and their families!
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The World Is Changing
By Gregory Parent, Grade 3/4 Teacher IDC

The process of globalization has trans-
formed our world into a more interconnect-
ed and interdependent version of itself than 
at any other point in human history.  This 

transformation has expanded the horizons of many well beyond 
their local communities, creating both new opportunities and 
new challenges as we learn to better deal with each other.  I 
would like to speak to one of these challenges, the dangers of 
unrestricted/supervised internet use by children.  In school, we 
try to inform and infl uence our students towards being cautious 
of and responsible in their behaviour while online however, this 
does not prevent the internet from being used as a form of media 
for irresponsible speech and the dangers that go along with it.  
Consider the following.  The internet allows for anonymity, a 
powerful shield for those seeking to produce or consume dan-
gerous or illegal materials.  Lack of quality control, it is very 
easy to publish opinions or “facts” that are unsubstantiated.  
There is a potential for huge audiences, bad thoughts and ideas 

can be spread to millions with the click of a button.  Antisocial 
people fi nd their soul mates.  I’m not talking about a dating site; 
people with unusual, subversive, or dangerous views can easi-
ly fi nd each other online which can boost their self-confi dence 
towards engaging in things that they might not risk without en-
couragement from others.  You don’t have to spend too much 
time looking at the news to understand what I might be talking 
about.   Here’s the take away.  If you don’t know what your 
children’s passwords are, they can’t explain what they have been 
doing or looking at while on line, the browser history is always 
empty, or they turn off what they were watching the second you 
get too close to seeing, you should be worried.   Communicating 
with your children about what they are doing while online is 
critical to ensuring that the values and ideals that you wish to 
pass on are actually the ones that are taking root.  No one wants 
to see their child on the news for the wrong reasons. 

La Salle school has focused this year on developing community 
in our building. Many of our classrooms within the school are 
embracing this goal. To highlight some of the ways in which 
community involvement is happening in our building, the Grade 
3 /4 Team  Mrs. Chan, Mrs. Wiens, Ms. Comeault, and Ms. Fogg 
all spent time creating opportunities to bring the school com-
munity into their classrooms. The goal as a team was to show-
case the students’ learning through projects and presentations. In 
October, students didn’t just read about hab-
itats, they literally created them in their own 
classrooms. Student engagement soared, as 
they researched a variety of habitats and then 
set out to convert their learning environment 
into a desert, rainforest, woodland or ocean. 
Adding to the excitement was knowing they 
would be presenting their learning to guests 
such as other classes and families. The team 

then invited the community through email correspondence, to 
see how they had transformed their classrooms into habitats. 
On presentation day, energy was high and students beamed 
with pride as they showcased and unveiled their learning. A true 
demonstration of what student inquiry can accomplish. “We be-
lieve bringing the community into the classroom increases stu-
dent motivation and offers insight into their child’s academic 
experiences.” Seeing the success of this project, the team has 

delved into many other community oriented 
projects, including; themed character studies/
book reports, 3D map of Canada, and various 
readers’ theater productions. Amazing what 
the power of community can do. 

Bringing Community Into the Classroom
By  Mrs. Chan, Miss  Comeault, Ms. Fogg & Mrs. Wiens
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K-8 I École St. Norbert Immersion
900 Ste. Thérèse Ave., St. Norbert, MB  R3V 1H8

Ph: 204-261-4430  Fax: 204-269-0925
Email: sni@srsd.ca  www.sni.srsd.mb.ca

K-8 I
K-8 E

École St. Adolphe School
444 La Seine St., St. Adolphe, MB  R5A 1C2

Ph: 204-883-2182  Fax: 204-883-2612
Email: sas@srsd.ca  www.sas.srsd.mb.ca

K-8 I
K-8 E

École Ile des Chênes School
Box 250, 455 d’Auteuil, Ile des Chênes, MB  R0A 0T0

Ph: 204-878-2898  Fax: 204-878-3491
Email: idc@srsd.ca   www.idc.srsd.mb.ca

9-12 I
9-12 E

Collège Lorette Collegiate
1082 Dawson Road, Lorette, MB  R0A 0Y0

Ph: 204-878-2887  Fax: 204-878-3582
Email: clc@srsd.ca  www.clc.srsd.mb.ca

K-8 E Dawson Trail School
Box 70, 425 Senez St., Lorette, MB  R0A 0Y0

Ph: 204-878-2929  Fax: 204-878-3576
Email: dts@srsd.ca  www.dts.srsd.mb.ca

K-8 I École Lorette Immersion
475 Senez St., Lorette, MB  R0A 0Y0

Ph: 204-878-4233  Fax: 204-878-4237
Email: eli@srsd.ca  www.eli.srsd.mb.ca

9-12 E Ste. Anne Collegiate
197 St. Alphonse Ave., Ste. Anne, MB  R5H 1G3

Ph: 204-422-5417  Fax: 204-422-5614
Email: sac@srsd.ca  www.sac.srsd.mb.ca

K-8 E Ste. Anne Elementary School
177 St. Alphonse Ave., Ste. Anne, MB  R5H 1G3

Ph: 204-422-8776  Fax: 204-422-8262
Email: sae@srsd.ca  www.sae.srsd.mb.ca

K-8 I École Ste. Anne Immersion
167 St. Alphonse Ave., Ste. Anne, MB  R5H1G3

Ph: 204-422-8762  Fax: 204-422-8498
Email: sai@srsd.ca  www.sai.srsd.mb.ca

K-8 E Richer School
Box 9, Dawson Rd., Richer, MB  R0E 1S0

Ph: 204-422-5490  Fax: 204-422-8625
Email: rch@srsd.ca  www.rch.srsd.mb.ca

K-8 E Arborgate School
Box 40, 139 Principale St., La Broquerie, MB  R0A 0W0

Ph: 204-424-5607  Fax: 204-424-5206
Email: arb@srsd.ca  www.arb.srsd.mb.ca

 Ste. Anne Adult Learning Centre
34 Centrale Ave., Box 1113, Ste. Anne, MB  R5H 1C1

Ph: 204-422-5627  Fax: 204-422-5633
Email: steannealc@srsd.ca  www.alc.srsd.ca

Seine River School Division
475A Senez St., Lorette, MB R0A 0Y0 

Ph: 204-878-4713 Fax: 204-878-4717  
Website: www.srsd.mb.ca
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